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K-12 English Language Development Strands: Parts I, II and III

Part I: Interacting in Meaningful Ways (Communicative Modes)
A. Collaborative

1. 
Exchanging information/ideas—Exchanging information and ideas with others through oral collaborative discussions on a range of social and academic topics.
2. 
Interacting via written English—Interacting with others in written English in various communicative forms (print, communicative technology, and multimedia).
3. 
Offering opinions/Supporting opinions and persuading others*—Offering and supporting/justifying* opinions, negotiating with/and persuading* others in communicative exchanges.

4. 
Adapting language choices—Adapting language choices to various contexts (based on task, purpose, audience, and text type).

B. Interpretive

5. 
Listening actively—Listening actively to spoken-English in a range of social and academic contexts.

6. 
Reading/viewing closely—Reading closely literary and informational texts and viewing multimedia to determine how meaning is conveyed explicitly and implicitly through language.

7. 
Evaluating language choices—Evaluating how well writers and speakers use language to support ideas and opinions/arguments* with details or reasons/evidence* depending on modality, text, type, purpose, audience, topic, and content area.

8. 
Analyzing language choices—Analyzing how writers and speakers use vocabulary and other language resources for specific purposes (to explain, persuade, entertain, etc.) depending on modality, text type, purpose, audience, topic, and content area.

C. Productive

9.
Presenting—Expressing information and ideas in formal oral presentations on academic topics.

10.
Writing—Writing literary and informational texts to present, describe, and explain ideas and information, using appropriate technology.

11.
Supporting opinions/Justifying-arguing—Supporting/justifying* own opinions/arguments* and evaluating others’ opinions/arguments* in speaking and writing.

12.
Selecting language resources—Selecting and applying varied and precise vocabulary and language structures to effectively convey ideas.

Part II: Learning About How English Works (Cross-Modal Language Processes)
A. Structuring Cohesive Texts

1.  Understanding text structure

2.  Understanding cohesion

B. Expanding and Enriching Ideas

3.  Using verbs and verb phrases

4.  Using nouns and noun phrases

5.  Modifying to add details

C. Connecting and Condensing Ideas

6.  Connecting ideas

7.  Condensing ideas

Part III: Using Foundational Literacy Skills (as detailed in the CC ELA standards)
• Print Concepts

• Phonological awareness

• Phonics and Word Recognition

• Fluency

* The asterisk follows a word used in the 6th-12th grade standards: The terms opinion and supporting are used grades K-5, while the terms argument and justifying are used in grades 6-12.
English Language Development Standards for Grade 5—Part I: Interacting in Meaningful Ways

	Strands
	Emerging
	Expanding
	Bridging

	A. Collaborative

	1.  Exchanging information and ideas with others through oral collaborative discussions on a range of social and academic topics
	Contribute to conversations and express ideas by asking and answering yes‐no and wh‐ questions and responding using short phrases.

	Contribute to class, group, and partner discussions, including sustained dialogue, by following turn‐taking rules, asking relevant questions, affirming others, and adding relevant information.

	Contribute to class, group, and partner discussions, including sustained dialogue, by following turn‐taking rules, asking relevant questions, affirming others, adding relevant information, building on responses, and providing useful feedback.

	2.  Interacting with others in written English in various communicative forms (print, communicative technology, and multimedia)
	Collaborate with peers on joint writing projects of short informational and literary texts, using technology where appropriate for publishing, graphics, etc.
	Collaborate with peers on joint writing projects of longer informational and literary texts, using technology where appropriate for publishing, graphics, etc.
	Collaborate with peers on joint writing projects of a variety of longer informational and literary texts, using technology where appropriate for publishing, graphics, etc.

	3.  Offering and supporting opinions and negotiating with others in communicative exchanges.
	Negotiate with or persuade others in conversations using basic learned phrases (e.g., I think . . .), as well as open responses, in order to gain and/or hold the floor.
	Negotiate with or persuade others in conversations using an expanded set of learned phrases (e.g., I agree with X, but . . .), as well as open responses, in order to gain and/or hold the floor, provide counter‐arguments, etc.
	Negotiate with or persuade others in conversations using a variety of learned phrases (e.g., That’s an interesting idea. However . . .), as well as open responses, in order to gain and/or hold the floor, provide counter‐ arguments, elaborate on an idea, etc.

	4.  Adapting language choices to various contexts (based on task, purpose, audience, and text type).
	Adjust language choices according to social setting (e.g., playground, classroom) and audience (e.g., peers, teacher) with substantial support.
	Adjust language choices accord-ing to purpose (e.g., persuading, entertaining), task (e.g., telling a story versus explaining a science experiment), and audience with moderate support.
	Adjust language choices according to purpose, task (e.g., facilitating a science experiment), and audience with light support.

	B. Interpretive

	5.  Listening actively to spoken English in a range of social and academic contexts.
	Demonstrate active listening of read‐ alouds and oral presentations by asking and answering basic questions with prompting and substantial support.
	Demonstrate active listening of read‐ alouds and oral presentations by asking and answering detailed questions with occasional prompting and moderate support.
	Demonstrate active listening of read‐ alouds and oral presentations by asking and answering detailed questions with minimal prompting and light support.

	6.   Reading/viewing closely literary and informational texts and multimedia to determine how meaning is conveyed explicitly and implicitly through language.


	a) Explain ideas, phenomena, processes, and text relationships (e.g., compare/contrast, cause/effect, problem/solution) based on close reading of a variety of grade‐level texts and viewing of multimedia with substantial support.
b) Use knowledge of frequently used affixes (e.g., un‐, mis‐), linguistic context, reference materials, and visual cues to determine the meaning of unknown words on familiar topics.
	a) Explain ideas, phenomena, processes, and text relationships (e.g., compare/contrast, cause/effect, problem/solution) based on close reading of a variety of grade‐level texts and viewing of multimedia with moderate support.
b) Use knowledge of morphology (e.g., affixes, roots, and base words), linguistic context, and reference materials to determine the meaning of unknown words on familiar and new topics.
	a) Explain ideas, phenomena, processes, and text relationships (e.g., compare/contrast, cause/effect, problem/solution) based on close reading of a variety of grade‐level texts and viewing of multimedia with light support.
b) Use knowledge of morphology (e.g., affixes, roots, and base words), linguistic context, and reference materials to determine the meaning of unknown words on familiar and new topics.

	7.  Evaluating language choices—how well writers and speakers use language to support ideas and opinions with details or reasons depending on modality, text, type, purpose, audience, topic, and content area.
	Describe the specific language writers or speakers use to present or support an idea (e.g., the specific vocabulary or phrasing used to provide evidence) with prompting and substantial support.
	Explain how well writers and speakers use language resources to support an opinion or present an idea (e.g., whether the vocabulary used to provide evidence is strong enough, or if the phrasing used to signal a shift in meaning does this well) with moderate support.
	Explain how well writers and speakers use specific language resources to support an opinion or present an idea (e.g., the clarity or appealing nature of language used to provide evidence or describe characters, or if the phrasing used to introduce a topic is appropriate) with light support.

	8.  Analyzing language choices—how writers and speakers use vocabulary and other language resources for specific purposes (to explain, persuade, entertain, etc.) depending on modality, text type, purpose, audience, topic, and content area.
	Distinguish how different words with similar meanings produce different effects on the audience (e.g., describing a character as angry versus furious).
	Distinguish how different words with similar meanings (e.g., describing an event as sad versus tragic) and figurative language (e.g., she ran like a cheetah) produce shades of meaning and different effects on the audience.
	Distinguish how different words with related meanings (e.g., fun versus thrilling, possibly versus certainly) and figurative language (e.g., the stream slithered through the parched land) produce shades of meaning and different effects on the audience.


English Language Development Standards for Grade 5—Part I: Interacting in Meaningful Ways

	Strands
	Emerging
	Expanding
	Bridging

	C. Productive

	9. Presenting—Expressing information and ideas in formal oral presentations on academic topics.
	Plan and deliver brief oral presentations on a variety of topics and content areas (e.g., providing a report on a current event, reciting a poem, recounting an experience, explaining a science process) with moderate support, such as graphic organizers.

	Plan and deliver longer oral presentations on a variety of topics and content areas (e.g., providing an opinion speech on a current event, reciting a poem, recounting an experience, explaining a science process) with moderate support.
	Plan and deliver oral presentations on a variety of topics in a variety of content areas (e.g., providing an opinion speech on a current event, reciting a poem, recounting an experience, explaining a science process) with light support.

	10. Writing literary and informational texts to present, describe, and explain ideas and information, using appropriate technology.
	a) Write short literary and informational texts (e.g., a description of a camel) collaboratively (e.g., joint construction of texts with an adult or with peers) and sometimes independently.
b) Write brief summaries of texts and experiences using complete sentences and key words (e.g., from notes or graphic organizers).
	a) Write longer literary and informational texts (e.g., an informative report on different kinds of camels) collaboratively (e.g., joint construction of texts with an adult or with peers) and with increasing independence using appropriate text organization.
b) Write increasingly concise summaries of texts and experiences using complete sentences and key words (e.g., from notes or graphic organizers).
	a) Write longer and more detailed literary and informational texts (e.g., an explanation of how camels survive without water for a long time) collaboratively (e.g., joint construction of texts with an adult or with peers) and independently using appropriate text organization and growing understanding of register.
b) Write clear and coherent summaries of texts and experiences using complete and concise sentences and key words (e.g., from notes or graphic organizers).

	11. Supporting own opinions and evaluating others’ opinions in speaking and writing.
	a) Support opinions by expressing appropriate/accurate reasons using textual evidence (e.g., referring to text) or relevant background knowledge about content with substantial support.
b) Express ideas and opinions or temper statements using basic modal expressions (e.g., can, has to, maybe).
	a) Support opinions or persuade others by expressing appropriate/accurate reasons using some textual evidence (e.g., paraphrasing facts from a text) or relevant background knowledge about content.
b) Express attitude and opinions or temper statements with familiar modal expressions (e.g., maybe/probably, can/must).
	a) Support opinions or persuade others by expressing appropriate/accurate reasons using detailed textual evidence (e.g., quoting the text directly or specific events from text) or relevant background knowledge about content.
b) Express attitude and opinions or temper statements with nuanced modal expressions (e.g., probably/certainly, should/would) and phrasing (e.g., In my opinion . ..).

	12. Selecting language resources—Selecting and applying varied and precise vocabulary and language structures to effectively convey ideas.


	a) Use a select number of general academic and domain‐specific words to create precision while speaking and writing.

b) Select a few frequently used affixes for accuracy and precision (e.g., She walks, I’m unhappy.).
	a) Use a growing number of general academic and domain‐specific words, synonyms, and antonyms to create precision and shades of meaning while speaking and writing.
b) Select a growing number of frequently used affixes for accuracy and precision (e.g., She walked. He likes . . ., I’m unhappy.)
	a) Use a wide variety of general academic and domain‐specific words, synonyms, antonyms, and figurative language to create precision and shades of meaning while speaking and writing.
b) Select a variety of appropriate or accuracy and precision (e.g., She’s walking. I’m uncomfortable. They left reluctantly.).


English Language Development Standards for Grade 5: Part II Learning about How English Works

	Strands
	Emerging
	Expanding
	Bridging

	A. Structuring Cohesive Text

	1.  Understanding text structure 
	Apply basic understanding of how different text types are organized to express ideas (e.g., how a narrative is organized sequentially with predictable stages versus how opinions/arguments are organized around ideas) to comprehending texts and writing basic texts.
	Apply growing understanding of how different text types are organized to express ideas (e.g., how a narrative is organized sequentially with predictable stages versus how opinions/arguments are structured logically around reasons and evidence) to comprehending texts and writing texts with increasing cohesion.
	Apply increasing understanding of how different text types are organized to express ideas (e.g., how a historical account is organized chronologically versus how opinions/arguments are structured logically around reasons and evidence) to comprehending texts and writing cohesive texts.

	2.  Understanding cohesion
	a) Apply basic understanding of language resources for referring the reader back or forward in text (e.g., how pronouns refer back to nouns in text) to comprehending texts and writing basic texts.
b) Apply basic understanding of how ideas, events, or reasons are linked throughout a text using a select set of everyday connecting words or phrases (e.g., first/next, at the beginning) to comprehending texts and writing basic texts.
	a) Apply growing understanding of language resources for referring the reader back or forward in text (e.g., how pronouns or synonyms refer back to nouns in text) to comprehending texts and writing texts with increasing cohesion.
b) Apply growing understanding of how ideas, events, or reasons are linked throughout a text using a variety of connecting words or phrases (e.g., for example, in the first place, as a result) to comprehending texts and writing texts with increasing cohesion.
	a) Apply increasing understanding of language resources for referring the reader back or forward in text (e.g., how pronouns, synonyms, or nominalizations refer back to nouns in text) to comprehending texts and writing cohesive texts.
b) Apply increasing understanding of how ideas, events, or reasons are linked throughout a text using an increasing variety of academic connecting and transitional words or phrases (e.g., consequently, specifically, however) to comprehending texts and writing cohesive texts.

	B. Expanding and Enriching Texts

	3.  Using verbs and verb phrases
	Use frequently used verbs (e.g., take, like, eat) and various verb types (e.g., doing, saying, being/having, thinking/ feeling) and tenses appropriate for the text type and discipline (e.g., simple past for recounting an experience) on familiar topics.
	Use various verb types (e.g., doing, saying, being/having, thinking/feeling) and tenses appropriate for the task, text type, and discipline (e.g., simple past for recounting an experience, timeless present for a science description) on an increasing variety of topics.
	Use various verb types (e.g., doing, saying, being/having, thinking/feeling) and tenses appropriate for the task and text type (e.g., timeless present for science description, mixture of past and present for narrative or history explanation) on a variety of topics.

	4.  Using nouns and noun phrases
	Expand noun phrases in simple ways (e.g., adding an adjective to a noun) in order to enrich the meaning of sentences and add details about ideas people, things, etc.

	Expand noun phrases in a variety of ways (e.g., adding comparative/superlative adjectives to noun phrases or simple clause embedding) in order to enrich the meaning of sentences and add details about ideas, people things, etc.
	Expand noun phrases in an increasing variety of ways (e.g., adding comparative/ superlative and general academic adjectives to noun phrases or more complex clause embedding) in order to enrich the meaning of sentences and add details about ideas, people, things, etc.

	5.  Modifying to add details
	Expand and enrich sentences with adverbials (e.g., adverbs, adverb phrases, prepositional phrases) to provide details (e.g., time, manner, place, cause, etc.) about a familiar activity or process.
	Expand and enrich sentences with adverbials (e.g., adverbs, adverb phrases, prepositional phrases) to provide details (e.g., time, manner, place, cause, etc.) about a familiar or new activity or process.
	Expand and enrich sentences with adverbials (e.g., adverbs, adverb phrases, prepositional phrases) to provide details (e.g., time, manner, place, cause, etc.) about a variety of familiar and new activities and processes.

	C. Connecting and Condensing Ideas

	6.  Connecting ideas
	Combine clauses in a few basic ways to make connections between and join ideas (e.g., You must X because X.) or to provide evidence to support ideas or opinions (e.g., creating compound sentences using and, but, so).
	Combine clauses in an increasing variety of ways (e.g., creating compound and complex sentences) to make connections between and join ideas, for example, to express cause/effect (e.g., The deer ran because the mountain lion came.), to make a concession (e.g., She studied all night even though she wasn’t feeling well.), or to provide reasons to support ideas (e.g., X is an extremely good book because X.).
	Combine clauses in a wide variety of ways (e.g., creating compound and complex sentences) to make connections between and join ideas, for example, to express cause/effect (e.g., The deer ran because the mountain lion approached them.), to make a concession (e.g., She studied all night even though she wasn’t feeling well.), to link two ideas that happen at the same time (e.g., The cubs played while their mother hunted.), or to provide reasons to support ideas (e.g., The author persuades the reader by X.).

	7.  Condensing ideas
	Condense clauses in simple ways (e.g., through simple embedded clauses as in, The book is on the desk. The book is mine. --> The book that is on the desk is mine.) to create precise and detailed sentences. 
	Condense clauses in an increasing variety of ways (e.g., through a growing number of types of embedded clauses and other condensing as in, The book is mine.  This book is about science.  The book is on the desk. --> The science book that’s on the desk is mine.) to create precise and detailed sentences. 
	Condense clauses in a variety of ways (e.g., through various types of embedded clauses and some nominalizations as in, They were a very strong army. They had a lot of enemies. They crushed their enemies because they were strong. --> Their strength helped them crush their numerous enemies.) to create precise and detailed sentences.
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Note: Corresponding ELA standards are as published in the California ELD standards (SBE approved, 11/07/12). NA means the ELA standard is not applicable to literature.
5th Grade: California’s English Language Arts/Literacy Standards
Reading Standards: Foundational Skills

These standards are directed toward fostering students’ understanding and working knowledge of concepts of print, the alphabetic principle, and other basic conventions of the English writing system. These foundational skills are not an end in and of themselves; rather, they are necessary and important components of an effective, comprehensive reading program designed to develop proficient readers with the capacity to comprehend texts across a range of types and disciplines. Instruction should be differentiated: good readers will need much less practice with these concepts than struggling readers will. The point is to teach students what they need to learn and not what they already know—to discern when particular children or activities warrant more or less attention.

Phonics and Word Recognition

3. 
Know and apply grade-level phonics and word analysis skills in decoding words.

a. 
Use combined knowledge of all letter- sound correspondences, syllabication patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar multisyllabic words in context and out of context. 

Fluency

4. 
Read with sufficient accuracy and fluency to support comprehension.

a. 
Read on-level text with purpose and understanding.

b. 
Read on-level prose and poetry orally with accuracy, appropriate rate, and expression on successive readings.

c. 
Use context to confirm or self-correct word recognition and understanding, rereading as necessary.

Reading Standards: Literature and Informational Text

The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range of texts and tasks. Rigor is also infused through the requirement that students read increasingly complex texts through the grades. Students advancing through the grades are expected to meet each year’s grade- specific standards and retain or further develop skills and understandings mastered in preceding grades.
	Reading Standards for Literature


	Reading Standards for Informational Text

	Key Ideas and Details
	Key Ideas and Details

	1. 
Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.
	1. 
Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.



	2. 
Determine a theme of a story, drama, or poem from details in the text, including how characters in a story or drama respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text.


	2. 
Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text.

	3. 
Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text (e.g., how characters interact).
	3. 
Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based on specific information in the text.



	Craft and Structure
	Craft and Structure

	4. 
Determine the meaning of words and phrases as they are used in a text, including figurative language such as metaphors and similes. 
	4. 
Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a grade 5 topic or subject area



	5. 
Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, drama, or poem.


	5. 
Compare and contrast the overall structure (e.g., chronology, comparison, cause/effect, problem/solution) of events, ideas, concepts, or information in two or more texts.

	6. 
Describe how a narrator’s or speaker’s point of view influences how events are described.
	6. 
Analyze multiple accounts of the same event or topic, noting important similarities and differences in the point of view they represent.



	Integration of Knowledge and Ideas
	Integration of Knowledge and Ideas

	7. 
Analyze how visual and multimedia elements contribute to the meaning, tone, or beauty of a text (e.g., graphic novel, multimedia presentation of fiction, folktale, myth, poem).


	7. 
Draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or to solve a problem efficiently.

	8. 
(Not applicable to literature)
	8. 
Explain how an author uses reasons and evidence to support particular points in a text, identifying which reasons and evidence support which point(s).



	9. 
Compare and contrast stories in the same genre (e.g., mysteries and adventure stories) on their approaches to similar themes and topics.


	9. 
Integrate information from several texts on the same topic in order to write or speak about the subject knowledgeably.

	Range of Reading and Level of Text Complexity
	Range of Reading and Level of Text Complexity

	10. 
By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at the high end of the grades 4–5 text complexity band independently and proficiently.
	10. 
By the end of the year, read and comprehend informational texts, including history/social studies, science, and technical texts, at the high end of the grades 4–5 text complexity band independently and proficiently.


Writing Standards

The following standards for K–5 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and applications. Each year in their writing, students should demonstrate increasing sophistication in all aspects of language use, from vocabulary and syntax to the development and organization of ideas, and they should address increasingly demanding content and sources. Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades. The expected growth in student writing ability is reflected both in the standards themselves and in the collection of annotated student writing samples in Appendix C in the original Common Core ELA document.

Text Types and Purposes

	Opinion


	Informative/Explanatory
	Narrative

	1. 
Write opinion pieces on topics or texts, supporting a point of view with reasons and information.


	2. 
Write informative/explanatory texts to examine a topic and convey ideas and information clearly.


	3. 
Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.



	a. 
Introduce a topic or text clearly, state an opinion, and create an organizational structure in which ideas are logically grouped to support the writer’s purpose.


	a. 
Introduce a topic clearly, provide a general observation and focus, and group related information logically; include formatting (e.g., headings), illustrations, and multimedia when useful to aiding comprehension.


	a. 
Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally.



	b. 
Provide logically ordered reasons that are supported by facts and details. 


	b. 
Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the topic.


	b. 
Use narrative techniques, such as dialogue, description, and pacing, to develop experiences and events or show the responses of characters to situations.



	c. 
Link opinion and reasons using words, phrases, and clauses (e.g., consequently, specifically).


	c. 
Link ideas within and across categories of information using words, phrases, and clauses (e.g., in contrast, especially).


	c. 
Use a variety of transitional words, phrases, and clauses to manage the sequence of events.



	
	d. 
Use precise language and domain-specific vocabulary to inform about or explain the topic.


	d. 
Use concrete words and phrases and sensory details to convey experiences and events precisely.



	d. 
Provide a concluding statement or section related to the opinion presented.


	e.
Provide a concluding statement or section related to the information or explanation presented.


	e.
Provide a conclusion that follows from the narrated experiences or events.




Production and Distribution of Writing

4. 
Produce clear and coherent writing (including multiple-paragraph texts) in which the development and organization are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)

5. 
With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grade 5.)

6. 
With some guidance and support from adults, use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of two pages in a single sitting.
Research to Build and Present Knowledge

7. 
Conduct short research projects that use several sources to build knowledge through investigation of different aspects of a topic.

8. 
Recall relevant information from experiences or gather relevant information from print and digital sources; summarize or paraphrase information in notes and finished work, and provide a list of sources.

9. 
Draw evidence from literary or informational texts to support analysis, reflection, and research.
a. 
Apply grade 5 Reading standards to literature (e.g., “Compare and contrast two or more characters, settings, or events in a story or a drama, drawing on specific details in the text [e.g., how characters interact]”).

b. 
Apply grade 5 Reading standards to informational texts (e.g., “Explain how an author uses reasons and evidence to support particular points in a text, identifying which reasons and evidence support which point[s]”).

Range of Writing

10. 
Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
Speaking and Listening Standards

The following standards for K–5 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and applications. Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades.
Comprehension and Collaboration

1. 
Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher- led) with diverse partners on grade 5 topics and texts, building on others’ ideas and expressing their own clearly.

a. 
Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

b. 
Follow agreed-upon rules for discussions and carry out assigned roles.

c. 
Pose and respond to specific questions by making comments that contribute to the discussion and elaborate on the remarks of others.

d. 
Review the key ideas expressed and draw conclusions in light of information and knowledge gained from the discussions.

2. 
Summarize a written text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.

3. 
Summarize the points a speaker or media source makes and explain how each claim is supported by reasons and evidence, and identify and analyze any logical fallacies.
Presentation of Knowledge and Ideas

4. 
Report on a topic or text or present an opinion, sequencing ideas logically and using appropriate facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace.

a. 
Plan and deliver an opinion speech that: states an opinion, logically sequences evidence to support the speaker’s position, uses transition words to effectively link opinions and evidence (e.g., consequently and therefore), and provides a concluding statement related to the speaker’s position.

b.
Memorize and recite a poem or section of a speech or historical document using rate, expression, and gestures appropriate to the selection.
5. 
Include multimedia components (e.g., graphics, sound) and visual displays in presentations when appropriate to enhance the development of main ideas or themes.

6. 
Adapt speech to a variety of contexts and tasks, using formal English when appropriate to task and situation. (See grade 5 Language standards 1 and 3 for specific expectations.)

Language Standards

The following standards for grades K–5 offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and applications. Students advancing through the grades are expected to meet each year’s grade-specific standards and retain or further develop skills and understandings mastered in preceding grades. Beginning in grade 3, skills and understandings that are particularly likely to require continued attention in higher grades as they are applied to increasingly sophisticated writing and speaking are marked with an asterisk (*). From the original Common Core ELA document, see the table on page 29 for a complete list and Appendix A for an example of how these skills develop in sophistication.

Conventions of Standard English

1. 
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a. 
Explain the function of conjunctions, prepositions, and interjections in general and their function in particular sentences.
b. 
Form and use the perfect (e.g., I had walked; I have walked; I will have walked) verb tenses.

c. 
Use verb tense to convey various times, sequences, states, and conditions.
d. 
Recognize and correct inappropriate shifts in verb tense.*

e. 
Use correlative conjunctions (e.g., either/or, neither/nor). 

2. 
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. 

Use punctuation to separate items in a series.*

b. 

Use a comma to separate an introductory element from the rest of the sentence.

c. 

Use a comma to set off the words yes and no (e.g., Yes, thank you), to set off a tag question from the rest of the sentence (e.g., It’s true, isn’t it?), and to indicate direct address (e.g., Is that you, Steve?).

d. 

Use underlining, quotation marks, or italics to indicate titles of works. 

e. 

Spell grade-appropriate words correctly, consulting references as needed.

Knowledge of Language

3. 
Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. 
Expand, combine, and reduce sentences for meaning, reader/listener interest, and style.

b. 
Compare and contrast the varieties of English (e.g., dialects, registers) used in stories, dramas, or poems

Vocabulary Acquisition and Use

4. 
Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 5 reading and content, choosing flexibly from a range of strategies.

a. 
Use context (e.g., cause/effect relationships and comparisons in text) as a clue to the meaning of a word or phrase.

b. 
Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word (e.g., photograph, photosynthesis).

c. 
Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation and determine or clarify the precise meaning of key words and phrases and to identify alternate word choices in all content areas.

5. 
Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

a. 
Interpret figurative language, including similes and metaphors, in context.

b. 
Recognize and explain the meaning of common idioms, adages, and proverbs.

c. 
Use the relationship between particular words (e.g., synonyms, antonyms, homographs) to better understand each of the words.

6. 
Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal contrast, addition, and other logical relationships (e.g., however, although, nevertheless, similarly, moreover, in addition).

Note: Boldface indicates content added and adopted by the State of California.
Goal and Critical Principles 

of the California English Language Development Standards
Goal:  English learners read, analyze, interpret, and create a variety of literary and informational text types. They develop an understanding of how language is a complex, dynamic, and social resource for making meaning, as well as how content is organized in different text types and across disciplines using text structure, language features, and vocabulary depending on purpose and audience. They are aware that different languages and variations of English exist, and they recognize their home languages and cultures as resources to value in their own right and also to draw upon in order to build proficiency in English. English learners contribute actively to class and group discussions, asking questions, responding appropriately, and providing useful feedback. They demonstrate knowledge of content through oral presentations, writing, collaborative conversations, and multimedia. They develop proficiency in shifting language use based on task, purpose, audience, and text type.
Critical Principles for Developing Language and Cognition in Academic Contexts: While advancing along the continuum of English language development levels, English learners at all levels engage in intellectually challenging literacy, disciplinary, and disciplinary literacy tasks. They use language in meaningful and relevant ways appropriate to grade level, content area, topic, purpose, audience, and text type in English language arts, mathematics, science, social studies, and the arts. Specifically, they use language to gain and exchange information and ideas in three communicative modes (collaborative, interpretive, and productive), and they apply knowledge of language to academic tasks via three cross‐mode language processes (structuring cohesive texts, expanding and enriching ideas, and connecting and condensing ideas) using various linguistic resources.
Texts and Discourse in Context

Purposes for using language include:  Describing, entertaining, informing, interpreting, analyzing, recounting, explaining, persuading, negotiating, justifying, evaluating, etc. 

Informational Text Types include: Description (e.g., science log entry); procedure (e.g., how to solve a mathematics problem); recount (e.g., autobiography, science experiment results); information report (e.g., science or history report); explanation (e.g., how or why something happened); exposition (e.g., opinion); response (e.g., literary analysis); etc. 
Literary Text Types include: Stories (e.g., fantasy, legends, fables); drama (e.g., readers’ theater); poetry; retelling a story; etc. 

Audiences include:  Peers (one‐to‐one) , small group (one‐to‐group), and whole group (one‐to‐many).
Note: Goal, principles and texts and discourse in context are as published in California ELD standards (SBE approved, 11/07/12).
Analyzing the Part I Strands across Modes of Communication

Explanation of this supplemental arrangement of the Part I Strands: During pilot studies, teachers and TTN staff studied the relationships among the Part I strands, examining the relationships among strands within the same communicative mode (e.g., Collaborative: 1, 2, 3, 4; Interpretive: 5, 6, 7, 8; and Productive: 9, 10, 11, 12) and also across modes. The table below is a product of those studies. The arrangement below allows users to examine the strands within communicative mode by reading down the column, and it also allows users to examine the strands across communicative modes by reading across the row. The first group or row (strands 1, 5 and 9) involves speaking and listening to exchange information, ideas, and experiences. The second group (2, 6, and 10) addresses reading and writing to make meaning and convey information, ideas, and experiences. The third group (3, 7 and 11) speaks to using language to making a point (articulating and supporting ideas, opinions, arguments, including evaluating how others do the same). The fourth and final group (4, 8, and 12) involves adapting language and language choices to and within different contexts. Teachers and TTN staff concluded that this arrangement provided another interesting way to study the Part I strands and also another interesting and perhaps useful way to arrange the Part I ELD standards. The pages that follow provide a second, supplemental presentation of the ELD standards including the ELA-ELD Correspondence chart (next page) and standards for Part I arranged into the four groups described above and listed in the table below (pages 12 and 13). For completeness, following Part I, the standards for Part II appear exactly as presented earlier (page 14).
Supplemental Arrangement—Part I: Interacting in Meaningful Ways (Communicative Modes)
	Label and Description


	Modes of Communication



	
	A. Collaborative


	B. Interpretive
	C. Productive

	Speaking and Listening

to exchange information, ideas and experiences
	1. Exchanging information and ideas with others through oral collaborative discussions on a range of social and academic topics.
	5. Listening actively to spoken English in a range of social and academic contexts.
	9. Expressing information and ideas in formal oral presentations on academic topics.

	Reading and Writing

to make meaning and convey information, ideas and experiences
	2. Interacting with others in written English in various communicative forms (print, communicative technology, and multimedia).
	6. Reading closely literary and informational texts and viewing multimedia to determine how meaning is conveyed explicitly and implicitly through language.
	10. Writing literary and informational texts to present, describe, and explain ideas and information, using appropriate technology.

	Using Language to Make a Point, i.e., to offer and support opinions or arguments
	3. Offering and supporting/justifying* opinions and negotiating with/and persuading* others in communicative exchanges.
	7. Evaluating how well writers and speakers use language to support ideas and opinions/arguments* with details or reasons/evidence* depending on modality, text, type, purpose, audience, topic, and content area.
	11. Supporting/ justifying* own opinions/arguments* and evaluating others’ opinions/arguments* in speaking and writing.

	Adapting Language and language choices to and within different contexts
	4. Adapting language choices to various contexts (based on task, purpose, audience, and text type).
	8. Analyzing how writers and speakers use vocabulary and other language resources for specific purposes (to explain, persuade, entertain, etc.) depending on modality, text type, purpose, audience, topic, and content area.
	12. Selecting and applying varied and precise vocabulary and language structures to effectively convey ideas.


* The asterisk follows a word used in the 6th-12th grade standards: The terms opinion and supporting are used grades K-5, while the terms argument and justifying are used in grades 6-12.
ELD Standards and Corresponding ELA Standards—Grade 5—Organized Across Modes

	ELA
	English Language Development Standards



	Stds.
	Part I: Interacting in Meaningful Ways


	Part II: Learning About How English Works

	
	Speaking/Listening

to exchange information, ideas and experiences
	Reading/Writing

to make meaning and convey information, ideas and experiences
	Using Language to make a point, i.e., to offer and support opinions or arguments
	Adapting Language and language choices to and within different contexts
	A.

Structuring

Cohesive

Texts
	B.

Expanding

Enriching

Ideas
	C.

Connecting

Condensing

Ideas
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Note: Corresponding ELA standards are as published in the California ELD standards (SBE approved, 11/07/12). However, TTN has arranged the Part I strands to allow for analysis across modes (e.g., 1, 5, 9 and 2, 6, 10, etc.). NA means the ELA standard is not applicable to literature.
ELD Standards for Grade 5—Part I: Interacting in Meaningful Ways—Organized Across Modes
Speaking and Listening to exchange information, ideas and experiences

	Strands
	Emerging
	Expanding
	Bridging

	1.  Exchanging information and ideas with others through oral collaborative discussions on a range of social and academic topics
(Collaborative)
	Contribute to conversations and express ideas by asking and answering yes‐no and wh‐ questions and responding using short phrases.

	Contribute to class, group, and partner discussions, including sustained dialogue, by following turn‐taking rules, asking relevant questions, affirming others, and adding relevant information.

	Contribute to class, group, and partner discussions, including sustained dialogue, by following turn‐taking rules, asking relevant questions, affirming others, adding relevant information, building on responses, and providing useful feedback.

	5.  Listening actively to spoken English in a range of social and academic contexts.
(Interpretive)
	Demonstrate active listening of read‐alouds and oral presentations by asking and answering basic questions with prompting and substantial support.
	Demonstrate active listening of read‐alouds and oral presentations by asking and answering detailed questions with occasional prompting and moderate support.
	Demonstrate active listening of read‐alouds and oral presentations by asking and answering detailed questions with minimal prompting and light support.

	9. Presenting—Expressing information and ideas in formal oral presentations on academic topics.
(Productive)
	Plan and deliver brief oral presentations on a variety of topics and content areas (e.g., providing a report on a current event, reciting a poem, recounting an experience, explaining a science process) with moderate support, such as graphic organizers.
	Plan and deliver longer oral presentations on a variety of topics and content areas (e.g., providing an opinion speech on a current event, reciting a poem, recounting an experience, explaining a science process) with moderate support.
	Plan and deliver oral presentations on a variety of topics in a variety of content areas (e.g., providing an opinion speech on a current event, reciting a poem, recounting an experience, explaining a science process) with light support.


Reading and Writing to make meaning and convey information, ideas and experiences
	Strands
	Emerging
	Expanding
	Bridging

	2.  Interacting with others in written English in various communicative forms (print, communicative technology, and multimedia)
(Collaborative)
	Collaborate with peers on joint writing projects of short informational and literary texts, using technology where appropriate for publishing, graphics, etc.
	Collaborate with peers on joint writing projects of longer informational and literary texts, using technology where appropriate for publishing, graphics, etc.
	Collaborate with peers on joint writing projects of a variety of longer informational and literary texts, using technology where appropriate for publishing, graphics, etc.

	6.  Reading/viewing closely literary and informational texts and multimedia to determine how meaning is conveyed explicitly and implicitly through language.

(Interpretive)
	a) Explain ideas, phenomena, processes, and text relationships (e.g., compare/contrast, cause/effect, problem/solution) based on close reading of a variety of grade‐level texts and viewing of multimedia with substantial support.
b) Use knowledge of frequently‐used affixes (e.g., un‐, mis‐), linguistic context, reference materials, and visual cues to determine the meaning of unknown words on familiar topics.
	a) Explain ideas, phenomena, processes, and text relationships (e.g., compare/contrast, cause/effect, problem/solution) based on close reading of a variety of grade‐level texts and viewing of multimedia with moderate support.
b) Use knowledge of morphology (e.g., affixes, roots, and base words), linguistic context, and reference materials to determine the meaning of unknown words on familiar and new topics.
	a) Explain ideas, phenomena, processes, and text relationships (e.g., compare/contrast, cause/effect, problem/solution) based on close reading of a variety of grade‐level texts and viewing of multimedia with light support.
b) Use knowledge of morphology (e.g., affixes, roots, and base words), linguistic context, and reference materials to determine the meaning of unknown words on familiar and new topics.

	10. Writing literary and informational texts to present, describe, and explain ideas and information, using appropriate technology.
(Productive)
	a) Write short literary and informational texts (e.g., a description of a camel) collaboratively (e.g., joint construction of texts with an adult or with peers) and sometimes independently.
b) Write brief summaries of texts and experiences using complete sentences and key words (e.g., from notes or graphic organizers).
	a) Write longer literary and informational texts (e.g., an informative report on different kinds of camels) collaboratively (e.g., joint construction of texts with an adult or with peers) and with increasing independence using appropriate text organization.
b) Write increasingly concise summaries of texts and experiences using complete sentences and key words (e.g., from notes or graphic organizers).
	a) Write longer and more detailed literary and informational texts (e.g., an explanation of how camels survive without water for a long time) collaboratively (e.g., joint construction of texts with an adult or with peers) and independently using appropriate text organization and growing understanding of register.
b) Write clear and coherent summaries of texts and experiences using complete and concise sentences and key words (e.g., from notes or graphic organizers).


Using Language to make a point, i.e., to offer and support opinions or arguments

	Strands
	Emerging
	Expanding
	Bridging

	3.  Offering and supporting opinions and negotiating with others in communicative exchanges.
(Collaborative)
	Negotiate with or persuade others in conversations using basic learned phrases (e.g., I think . . .), as well as open responses, in order to gain and/or hold the floor.
	Negotiate with or persuade others in conversations using an expanded set of learned phrases (e.g., I agree with X, but . . .), as well as open responses, in order to gain and/or hold the floor, provide counter‐arguments, etc.
	Negotiate with or persuade others in conversations using a variety of learned phrases (e.g., That’s an interesting idea. However . . .), as well as open responses, in order to gain and/or hold the floor, provide counter‐ arguments, elaborate on an idea, etc.

	7.  Evaluating language choices—how well writers and speakers use language to support ideas and opinions with details or reasons depending on modality, text, type, purpose, audience, topic, and content area.
(Interpretive)
	Describe the specific language writers or speakers use to present or support an idea (e.g., the specific vocabulary or phrasing used to provide evidence) with prompting and substantial support.
	Explain how well writers and speakers use language resources to support an opinion or present an idea (e.g., whether the vocabulary used to provide evidence is strong enough, or if the phrasing used to signal a shift in meaning does this well) with moderate support.
	Explain how well writers and speakers use specific language resources to support an opinion or present an idea (e.g., the clarity or appealing nature of language used to provide evidence or describe characters, or if the phrasing used to introduce a topic is appropriate) with light support.

	11. Supporting own opinions and evaluating others’ opinions in speaking and writing.
(Productive)
	a) Support opinions by expressing appropriate/accurate reasons using textual evidence (e.g., referring to text) or relevant background knowledge about content with substantial support.
b) Express ideas and opinions or temper statements using basic modal expressions (e.g., can, has to, maybe).
	a) Support opinions or persuade others by expressing appropriate/accurate reasons using some textual evidence (e.g., paraphrasing facts from a text) or relevant background knowledge about content.
b) Express attitude and opinions or temper statements with familiar modal expressions (e.g., maybe/probably, can/must).
	a) Support opinions or persuade others by expressing appropriate/accurate reasons using detailed textual evidence (e.g., quoting the text directly or specific events from text) or relevant background knowledge about content.
b) Express attitude and opinions or temper statements with nuanced modal expressions (e.g., probably/certainly, should/would) and phrasing (e.g., In my opinion . ..).


Adapting Language and language choices to and within different contexts
	Strands
	Emerging
	Expanding
	Bridging

	4.  Adapting language choices to various contexts (based on task, purpose, audience, and text type).
(Collaborative)
	Adjust language choices according to social setting (e.g., playground, classroom) and audience (e.g., peers, teacher) with substantial support.
	Adjust language choices according to purpose (e.g., persuading, entertaining), task (e.g., telling a story versus explaining a science experiment), and audience with moderate support.
	Adjust language choices according to purpose, task (e.g., facilitating a science experiment), and audience with light support.

	8.  Analyzing language choices—how writers and speakers use vocabulary and other language resources for specific purposes (to explain, persuade, entertain, etc.) depending on modality, text type, purpose, audience, topic, and content area.
(Interpretive)
	Distinguish how different words with similar meanings produce different effects on the audience (e.g., describing a character as angry versus furious).
	Distinguish how different words with similar meanings (e.g., describing an event as sad versus tragic) and figurative language (e.g., she ran like a cheetah) produce shades of meaning and different effects on the audience.
	Distinguish how different words with related meanings (e.g., fun versus thrilling, possibly versus certainly) and figurative language (e.g., the stream slithered through the parched land) produce shades of meaning and different effects on the audience.

	12. Selecting language resources—Selecting and applying varied and precise vocabulary and language structures to effectively convey ideas.
(Productive)

	a) Use a select number of general academic and domain‐specific words to create precision while speaking and writing.

b) Select a few frequently used affixes for accuracy and precision (e.g., She walks, I’m unhappy.).
	a) Use a growing number of general academic and domain‐specific words, synonyms, and antonyms to create precision and shades of meaning while speaking and writing.
b) Select a growing number of frequently used affixes for accuracy and precision (e.g., She walked. He likes . . ., I’m unhappy.)
	a) Use a wide variety of general academic and domain‐specific words, synonyms, antonyms, and figurative language to create precision and shades of meaning while speaking and writing.
b) Select a variety of appropriate or accuracy and precision (e.g., She’s walking. I’m uncomfortable. They left reluctantly.).


English Language Development Standards for Grade 5: Part II Learning about How English Works

	Strands
	Emerging
	Expanding
	Bridging

	A. Structuring Cohesive Text

	1.  Understanding text structure 
	Apply basic understanding of how different text types are organized to express ideas (e.g., how a narrative is organized sequentially with predictable stages versus how opinions/arguments are organized around ideas) to comprehending texts and writing basic texts.
	Apply growing understanding of how different text types are organized to express ideas (e.g., how a narrative is organized sequentially with predictable stages versus how opinions/arguments are structured logically around reasons and evidence) to comprehending texts and writing texts with increasing cohesion.
	Apply increasing understanding of how different text types are organized to express ideas (e.g., how a historical account is organized chronologically versus how opinions/arguments are structured logically around reasons and evidence) to comprehending texts and writing cohesive texts.

	2.  Understanding cohesion
	a) Apply basic understanding of language resources for referring the reader back or forward in text (e.g., how pronouns refer back to nouns in text) to comprehending texts and writing basic texts.
b) Apply basic understanding of how ideas, events, or reasons are linked throughout a text using a select set of everyday connecting words or phrases (e.g., first/next, at the beginning) to comprehending texts and writing basic texts.
	a) Apply growing understanding of language resources for referring the reader back or forward in text (e.g., how pronouns or synonyms refer back to nouns in text) to comprehending texts and writing texts with increasing cohesion.
b) Apply growing understanding of how ideas, events, or reasons arelinked throughout a text using a variety of connecting words or phrases (e.g., for example, in the first place, as a result) to comprehending texts and writing texts with increasing cohesion.
	a) Apply increasing understanding of language resources for referring the reader back or forward in text (e.g., how pronouns, synonyms, or nominalizations refer back to nouns in text) to comprehending texts and writing cohesive texts.
b) Apply increasing understanding of how ideas, events, or reasons are linked throughout a text using an increasing variety of academic connecting and transitional words or phrases (e.g., consequently, specifically, however) to comprehending texts and writing cohesive texts.

	B. Expanding and Enriching Texts

	3.  Using verbs and verb phrases
	Use frequently used verbs (e.g., take, like, eat) and various verb types (e.g., doing, saying, being/having, thinking/ feeling) and tenses appropriate for the text type and discipline (e.g., simple past for recounting an experience) on familiar topics.
	Use various verb types (e.g., doing, saying, being/having, thinking/feeling) and tenses appropriate for the task, text type, and discipline (e.g., simple past for recounting an experience, timeless present for a science description) on an increasing variety of topics.
	Use various verb types (e.g., doing, saying, being/having, thinking/feeling) and tenses appropriate for the task and text type (e.g., timeless present for science description, mixture of past and present for narrative or history explanation) on a variety of topics.

	4.  Using nouns and noun phrases
	Expand noun phrases in simple ways (e.g., adding an adjective to a noun) in order to enrich the meaning of sentences and add details about ideas people, things, etc.

	Expand noun phrases in a variety of ways (e.g., adding comparative/superlative adjectives to noun phrases or simple clause embedding) in order to enrich the meaning of sentences and add details about ideas, people things, etc.
	Expand noun phrases in an increasing variety of ways (e.g., adding comparative/ superlative and general academic adjectives to noun phrases or more complex clause embedding) in order to enrich the meaning of sentences and add details about ideas, people, things, etc.

	5.  Modifying to add details
	Expand and enrich sentences with adverbials (e.g., adverbs, adverb phrases, prepositional phrases) to provide details (e.g., time, manner, place, cause, etc.) about a familiar activity or process.
	Expand and enrich sentences with adverbials (e.g., adverbs, adverb phrases, prepositional phrases) to provide details (e.g., time, manner, place, cause, etc.) about a familiar or new activity or process.
	Expand and enrich sentences with adverbials (e.g., adverbs, adverb phrases, prepositional phrases) to provide details (e.g., time, manner, place, cause, etc.) about a variety of familiar and new activities and processes.

	C. Connecting and Condensing Ideas

	6.  Connecting ideas
	Combine clauses in a few basic ways to make connections between and join ideas (e.g., You must X because X.) or to provide evidence to support ideas or opinions (e.g., creating compound sentences using and, but, so).
	Combine clauses in an increasing variety of ways (e.g., creating compound and complex sentences) to make connections between and join ideas, for example, to express cause/effect (e.g., The deer ran because the mountain lion came.), to make a concession (e.g., She studied all night even though she wasn’t feeling well.), or to provide reasons to support ideas (e.g., X is an extremely good book because X.).
	Combine clauses in a wide variety of ways (e.g., creating compound and complex sentences) to make connections between and join ideas, for example, to express cause/effect (e.g., The deer ran because the mountain lion approached them.), to make a concession (e.g., She studied all night even though she wasn’t feeling well.), to link two ideas that happen at the same time (e.g., The cubs played while their mother hunted.), or to provide reasons to support ideas (e.g., The author persuades the reader by X.).

	7.  Condensing ideas
	Condense clauses in simple ways (e.g., through simple embedded clauses as in, The book is on the desk. The book is mine. --> The book that is on the desk is mine.) to create precise and detailed sentences. 
	Condense clauses in an increasing variety of ways (e.g., through a growing number of types of embedded clauses and other condensing as in, The book is mine.  This book is about science.  The book is on the desk. --> The science book that’s on the desk is mine.) to create precise and detailed sentences. 
	Condense clauses in a variety of ways (e.g., through various types of embedded clauses and some nominalizations as in, They were a very strong army. They had a lot of enemies. They crushed their enemies because they were strong. --> Their strength helped them crush their numerous enemies.) to create precise and detailed sentences.


Explanation of the Text-Complexity Qualitative Measures Rubrics: The next two pages of this Guide include rubrics for analyzing the qualitative text complexity of literary and informational texts. Quantitative measures of text complexity count and tally such elements as the length of words and sentences and paragraphs. Qualitative measures of text complexity focus on the content of the text. Based on specific features and criteria, trained reviewers evaluate the complexity of the content or qualitative features of the text. As part of the development of the new assessment system in California and other states, the Smarter Balanced Assessment Consortium developed and published rubrics for evaluating the qualitative complexity of literary and informational texts. During the development of the ELD/ELA Teacher’s Guides teachers and TTN staff reviewed and subsequently used these rubrics to evaluate the complexity of texts being used in units of study designed to address the ELA and ELD standards. Participating teachers found the rubrics to be a valuable resource in thinking about qualitative text complexity, in general, and studying the complexity of specific texts, including identifying those features that would present more or less textual complexity for students at that grade level and English learners at varying levels of proficiency. Based on these research and development experiences, we chose to include the qualitative text complexity rubrics in this Guide. 
Source: Smarter Balanced Assessment Consortium. (January, 2014). English Language Arts & Literacy Computer Adaptive Test (CAT) and Performance Task (PT) Stimulus Specifications. 
Accessed at http://www.smarterbalanced.org/ wordpress/wp-content/uploads/2012/05/TaskItemSpecifications/ EnglishLanguageArtsLiteracy/ELAStimulusSpecifications.pdf on October 17, 2014.
Text Complexity: Qualitative Measures Rubric—Reading Literary Texts
(Smarter Balanced Assessment Consortium, ELA and Literacy Stimulus Specifications, January 2014)

	Features
	Exceedingly Complex


	Very Complex
	Moderately Complex
	Slightly Complex

	Meaning
	Meaning: Several levels and competing elements of meaning that are difficult to identify, separate, and interpret; theme is implicit or subtle, often ambiguous and revealed over the entirety of the text 


	Meaning: Several levels of meaning that may be difficult to identify or separate; theme is implicit or subtle and may be revealed over the entirety of the text 
	Meaning: More than one level of meaning with levels clearly distinguished from each other; theme is clear but may be conveyed with some subtlety 
	Meaning: One level of meaning; theme is obvious and revealed early in the text. 

	Text 

Structure
	Organization: Organization is intricate with regard to elements such as narrative viewpoint, time shifts, multiple characters, storylines, and detail 


	Organization: Organization may include subplots, time shifts, and more complex characters 
	Organization: Organization may have two or more storylines and is occasionally difficult to predict 
	Organization: Organization of text is clear, chronological, or easy to predict 

	
	Use of Images: If used, minimal illustrations that support the text 
	Use of Images: If used, a few illustrations that support the text 
	Use of Images: If used, a range of illustrations that support selected parts of the text 


	Use of Images: If used, extensive illustrations that directly support and assist in interpreting the written text 

	Language 

Features
	Conventionality: Dense and complex; contains abstract, ironic, and/or figurative language 


	Conventionality: Complex; contains some abstract, ironic, and/or figurative language 
	Conventionality: Largely explicit and easy to understand, with some occasions for more complex meaning 


	Conventionality: Explicit, literal, straightforward, easy to understand 

	
	Vocabulary: Generally unfamiliar, archaic, subject-specific, or overly academic language; may be ambiguous or purposefully misleading 
	Vocabulary: Somewhat complex language that is sometimes unfamiliar, archaic, subject-specific, or overly academic 


	Vocabulary: Mostly contemporary, familiar, conversational; rarely unfamiliar or overly academic 
	Vocabulary: Contemporary, familiar, conversational language 

	
	Sentence Structure: Mainly complex sentences, often containing multiple concepts 
	Sentence Structure: Many complex sentences with several subordinate phrases or clauses and transition words 


	Sentence Structure: Simple and compound sentences, with some more complex constructions 
	Sentence Structure: Mainly simple sentences 



	Knowledge 

Demands
	Life Experiences: Explores complex, sophisticated themes; experiences are distinctly different from the common reader 
	Life Experiences: Explores themes of varying levels of complexity; experiences portrayed are uncommon to most readers 


	Life Experiences: Explores a single theme; experiences portrayed are common to many readers 
	Life Experiences: Explores a single theme; experiences portrayed are everyday and common to most readers 

	
	Intertextuality and Cultural Knowledge: Many references or allusions to other texts or cultural elements 
	Intertextuality and Cultural Knowledge: Some references or allusions to other texts or cultural elements 


	Intertextuality and Cultural Knowledge: A few references or allusions to other texts or cultural elements 
	Intertextuality and Cultural Knowledge: No references or allusions to other texts or cultural elements 


Text Complexity: Qualitative Measures Rubric—Reading Informational Texts
(Smarter Balanced Assessment Consortium, ELA and Literacy Stimulus Specifications, January 2014)

	Features
	Exceedingly Complex


	Very Complex
	Moderately Complex
	Slightly Complex

	Purpose
	Purpose: Subtle, implied, difficult to determine; intricate, theoretical elements 


	Purpose: Implied, but fairly easy to infer; more theoretical than concrete 
	Purpose: Implied, but easy to identify based upon context or source 
	Purpose: Explicitly stated; clear, concrete with a narrow focus 

	Text 

Structure
	Organization of Main Ideas: Connections between an extensive range of ideas or events are deep, intricate, and often implicit or subtle; organization of the text is intricate or specialized for a particular discipline 
	Organization of Main Ideas: Connections between an expanded range of ideas, processes, or events are deeper and often implicit or subtle; organization may contain multiple pathways and may exhibit traits common to a specific discipline 
	Organization of Main Ideas: Connections between some ideas or events are implicit or subtle; organization is evident and generally sequential 
	Organization of Main Ideas: Connections between ideas, processes, or events are explicit and clear; organization of text is clear or chronological or easy to predict 

	
	Text Features: If used, are essential in understanding content 
	Text Features: If used, greatly enhance the reader’s understanding of content 
	Text Features: If used, enhance the reader’s understanding of content 
	Text Features: If used, help the reader navigate and understand content but are not essential 

	
	Use of Images: If used, extensive, intricate, essential integrated images, tables, charts, etc., necessary to make meaning of text; also may provide information not otherwise conveyed in the text 
	Use of Images: If used, essential integrated images, tables, charts, etc., may occasionally be essential to understanding the text 
	Use of Images: If used, images mostly supplementary to understanding of the text, such as indexes and glossaries; graphs, pictures, tables, and charts directly support the text 
	Use of Images: If used, simple images, unnecessary to understanding the text but directly support and assist in interpreting the written text 

	Language 

Features
	Conventionality: Dense and complex; contains abstract, ironic, and/or figurative language 
	Conventionality: Complex; contains some abstract, ironic, and/or figurative language 
	Conventionality: Largely explicit and easy to understand with some occasions for more complex meaning 
	Conventionality: Explicit, literal, straightforward, easy to understand 

	
	Vocabulary: Generally unfamiliar, archaic, subject-specific, or overly academic language; may be ambiguous or purposefully misleading 
	Vocabulary: Somewhat complex language that is sometimes unfamiliar, archaic, subject-specific, or overly academic 
	Vocabulary: Mostly contemporary, familiar, conversational; rarely unfamiliar or overly academic 
	Vocabulary: Contemporary, familiar, conversational language 

	
	Sentence Structure: Mainly complex sentences, often containing multiple concepts 
	Sentence Structure: Many complex sentences with several subordinate phrases or clauses and transition words 


	Sentence Structure: Simple and compound sentences, with some more complex constructions 
	Sentence Structure: Mainly simple sentences 

	Knowledge 

Demands
	Subject Matter Knowledge: Extensive, perhaps specialized or even theoretical discipline-specific content knowledge; range of challenging abstract and theoretical concepts 
	Subject Matter Knowledge: Moderate levels of discipline-specific content knowledge; some theoretical knowledge may enhance understanding; range of recognizable ideas and challenging abstract concepts 
	Subject Matter Knowledge: Everyday practical knowledge and some discipline-specific content knowledge; both simple and more complicated, abstract ideas 
	Subject Matter Knowledge: Everyday, practical knowledge; simple, concrete ideas 

	
	Intertextuality: Many references or allusions to other texts or outside ideas, theories, etc. 


	Intertextuality: Some references or allusions to other texts or outside ideas, theories, etc. 
	Intertextuality: A few references or allusions to other texts or outside ideas, theories, etc. 
	Intertextuality: No references or allusions to other texts, or outside ideas, theories, etc. 


The Talking Teaching Network is a non-profit public benefit corporation.

Our mission is to improve student learning by helping educators advance

their professional and practical knowledge and expertise 
by engaging in substantive study, discussion, and research and development.

We do this for the academic enrichment of the educators and 
the academic enrichment of those they teach…
helping teachers help their students
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Users of this Guide will want to check the Talking Teaching website 
for other standards-related resources
that can be downloaded for free, 
including tasks for studying the
English Language Development standards

and tasks for studying the
English Language Arts/Literacy and Mathematics standards.
www.talkingteaching.org

PAGE  
© talkingteaching

ELD/ELA Teacher’s Guide G5 v1

